LIFELONG LEARNING:
POLICY AND CONTEXT



At the outset of 2010, the university-sector Framework Implementation Network initiated a project
around the theme of 'lifelong learning’, with a particular focus on the recognition of prior learning (RPL).
The purpose of the network, which meets approximately four times a year, is to provide a forum for
representatives across the universities and from the linked colleges to exchange experience and
practice in the implementation of the National Framework of Qualifications (NFQ). As such, the network
focused on developing an understanding of current developments in the recognition of prior learning
(RPL) as a route to granting admission to, or exemptions from programmes in the university sector in
Ireland. This work involved an examination of how lifelong learning has featured in national and
European policy and an identification and exploration of the elements that make it a meaningful
concept.

At a meeting of the network held on 24 February 2010, a number of speakers made presentations
setting out the policy background to lifelong learning, the contexts in which this applies, and the tools
that can be used to improve lifelong learning opportunities in these contexts:

« Dr. Catherine Maunsell, Lecturer in Psychology, St. Patrick’s College, Drumcondra:
Lifelong learning and associated policy objectives (European, national, and institutional);

+ Dr. Jim Murray, National Qualifications Authority of Ireland (NQAI):
How the National Framework of Qualifications (NFQ) contributes to realising lifelong learning
objectives;

« Tony Donohoe, Irish Business and Employers Confederation (IBEC):
Lifelong learning and labour-market activation;

» Declan Courell, Registrar, St. Angela’s College, Sligo:
Lifelong learning and continuing professional development (CPD);

+ Seamus Fox, Dublin City University:
Lifelong learning and distance education; and

« Irene Sheridan, Strategic Projects Unit, Cork Institute of Technology (CIT): Lifelong Learning
and the recognition of prior learning (RPL).

These presentations, which combined set out the policy and context for lifelong learning, are set out in
an abbreviated form below. Unabbreviated presentations are available from the website of the
network."

3Unabbreviated presentations are available at: www.nfgnetwork.ie/Resources/Default.171.ntml (Accessed 24 August 2011)



DR. CATHERINE MAUNSELL (St. Patrick’s College, Drumcondra):
Lifelong learning and associated policy objectives (European, national,

and institutional)

Catherine’s presentation drew predominantly on the National Report on Lifelong Learning in Ireland
(2008),"* produced as part of the European Commission 6th Framework Research Programme: Towards a
Lifelong Learning Society in Europe: The Contribution of the Education System (LLL2010)."

Catherine provided a broad overview of the emergence of lifelong learning as a concept and policy
driver. She outlined some current policy objectives at both a European and national level and identified
some persistent challenges within Irish lifelong learning policy and practice:

Introduction to EU Policy Context

European Council Meeting, Lisbon, March 2000

Lisbon Objectives/Strategy/Process:

* ‘Making Europe the most dynamic and competitive
knowledge-based economy in the world capable of
sustainable economic growth with more and better
jobs and greater social cohesion, and respect for the
environment by 2010°.

Invitation to “Member States, the Council and the
Commission ... within their areas of competence, to
identify coherent strategies and practical measures
with a view to fostering lifelong learning for all”.

European Commission’s Memorandum on Lifelong
Learning (November, 2000).

Implementation of Lishon Strategy

+ Work Programme, “Education and Training 2010" -
organised around quality, efficiency, access and
openness of education and training systems.

« Annual Reporting Structure -promotes the exchange
of information and experiences on good policy
practice.

» The Reporting structures allow for analyses of
performance and progress of education systems in
EU member states (27), candidate countries (3) and
associated countries (3) and how they contribute
towards meeting Lisbon objectives- based on an
agreed set of 16 core indicators and benchmarks.

Lifelong learning is no longer just one aspect of education and training; it must become the guiding principle for
provision and participation across the full continuum of learning contexts.

All those living in Europe, without exception, should have equal opportunities to adjust to the demands of social
and economic change and to participate actively in the shaping of Europe’s future. (European Commission’s
Memorandum of Lifelong Learning, (November, 2000, p.3).

Some EU benchmarks for 2010

+ No more than 10% early school leavers;

+ Decrease of at least 20% in the percentage of low-achieving
pupils in reading literacy;

+ At least 85% of young people should have completed upper
secondary education,

+ 12.5% of the adult population should participate in lifelong
learning.

* The benchmark of an increase in the number of mathematics,
sclence and technology graduates by at least 15% by 2010,
while at the same time reducing the gender imbalance
(Council, 2003a).

* The objective of investing 2% (up 30%) of GDP in higher
education put forward by the Commission (European
Commission, 2006¢).

« The goal of 3 million Erasmus students by 2012 (Council,
2006c).

The Strategic Framework for European Cooperation in
Education and Training (2009)
EU 2020 Strategy

« The four strategic objectives of the framework

« 1. Making lifelong learning and mobility a reality;

* 2. Improving the quality and efficiency of education
and training;

« 3. Promoting equity, social cohesion and active
citizenship;

* 4. Enhancing creativity and innovation, including
entrepreneurship, at all levels of education and
training.

“Maunsell, C,, Downes, P. & McLoughlin, V. (2008) National Report on Lifelong Learning Policies in Ireland. LLL2010 Towards a Lifelong Learning
Society: The Contribution of the Education System. Funded by the European Union 6th Framework Programme. Dublin.

"*For further information, please see: www.LLL2010.tlu.ee (Accessed 24 August 2011)
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Working definition of LLL: Consensus around four broad and mutually supporting objectives: personal
fulfillment, active citizenship, social inclusion and employability/ adaptability.

‘all learning activity undertaken throughout life, with the aim of improving knowledge, skills and
competences within a personal, civic, social and/or employment-related perspective’

- Draws attention to the full range of formal, nonformal and informal learning activity.
Member States must fundamentally transform learning systems, with a view to making

quality learning opportunities accessible to all on an ongoing basis.

5 EU benchmarks for 2020

» at least 95% of children between 4 years old and the
age for starting compulsory primary education
should participate in early childhood education

= the share of early leavers from education and training
should be less than 10%

« the share of low-achieving 15-years olds in reading,
mathematics and science should be less than 15%.

¢ the share of 30-34 year olds with tertiary educational
attainment should be at least 40%

¢ an average of at least 15 % of adults should
participate in lifelong learning

Lifelong Learning in Higher Education
Context:
The Bologna Process

Eurape has araund 4,000 higher education institutions, with aver 19 million
students and 1.5 million staff.

Bologna Declaration 1999 - establishing a European area of higher education -
part of the broader EU strategy on knowledge economy = curricular, governance
and funding reform.

April 2009 Ministers responsible for higher education met in Leuven/Louvain to
establish the priarities for Furapean Higher Education until 2020.

The importance of lifelong learning, widening access and mobility reiterated.
Objectives set out by the Bologna Declaration considered still valid today and

that the full and proper implementation of the objectives at European, national
and institutional level required increased momentum and commitment beyond
010.

Bologna Scorecard - Ireland at 4.8/5 - Scoring positively across the three
dimensions of degree system, quality and recognition.

Key Competences for Lifelong Learning
December 2006 (European Council, 2006a)

= Each citizen will need a wide range of key competences to be able to
adapt in a changing and interconnected world.

Proposed framework consisting of eight competences:
« (i) communication in the mother tongue;

« (i) communication in foreign languages;

(iiiy mathematical competence and basic competences in science and
technology;

{iv) digital competence;

(v} learning to learn;
» (vl) social and civic competences;

s (vii) sense of initiative and entrepreneurship; and

(viii) cultural awareness and expression.

Lifelong Learning Programme 2007-2013

» European Commission has recently
integrated its various educational and
training initiatives under a single umbrella.

« Comenius
e Erasmus
¢ Leonardo Da Vinci

» Grundtvig

LLL within an Irish context

+ Historically: strong community-based adult education sector
underpinned by high levels of volunteerism.

+ A particular characteristic of the Irish context in relation to
lifelong learning is the promotion of the interdependence of
the objectives of economic development and social
inclusion. Thus social forces have always been viewed as key
drivers, alongside the economic forces at play, in the
promotion of lifelong learning agenda in Ireland.

+ The Green Paper on Adult Education (1998) Education in an
Era of Lifelong Learning: The rationale for investment in
adult and community education, as explicated in the Green
Paper, was not based '._.entirely on economic considerations
and issues of disadvantage, but also on the role of learning
in creating a more democratic and civilised society by
promoting culture, identity and well-being and by
strengthening individuals, families and communities’ (1998,
pl6).

White Paper on Adult Education
Learning for Life (2000).

The White Paper represents our maost significant
policy development in adult education/lifelong
learning, to date.

Significantly, the White Paper marks the adoption of
lifelong learning as the ‘governing principle’ of
education policy in the Republic of Ireland.

The lifelong learning agenda has come to be based on
three fundamental attributes:

It is lifelong and therefore concerns everything from
the cradle to the grave

It is life-wide recognising that learning occurs in
many different settings

It focuses on learning rather than limits itself to
education (White Paper, Learning for Life 2000).




3 core principles of LLL in an Irish context
(Learning for Life, 2000, p13)

= A systematic approach requiring that ‘...educational policies must
be designed to embrace the lifecycle, reflect the multiplicity of
sites, both formal and informal, in which learning can take place,
provide for appropriate supports such as guidance, counselling
and childcare and for mechanisms to assess learning...’

Equality ... of access, participation and outcome for participants
in adult education, with proactive strategies to counteract
barriers arising from differences of socio-economic status,
gender, ethnicity and disability...”

= ‘Inter-culturalism inviting the need to frame educational policy
and practice in the context of serving a diverse population as
opposed to a uniform one, and the development of curricula,
materials, training and in-service, modes of assessment and
delivery methods which accept such diversity as the norm...

Influence of Conceptualisations and Drivers
on LLL Policy and Practice

* Addressing Social and Educational Inequality: Access and
Widening Participation - The needs of marginalized groups
are to be addressed explicitly and the role of community
education providers in the field of adult education is to be
strengthened - acknowledgement of the importance of the
community sector (predominantly through non-formal routes)
in capacity building of disadvantaged communities.

+ Active Citizenship/Social Inclusion/Personal and Community
Development Dimensions - core themes are highlighted,
namely, that lifelong learning should embrace personal,
cultural and social goals as well as economic ones and be
seen as promoting collective as well as personal
advancement.

The Interface of LLL and Formal Education:

. There is greater recognition that the formal education system in Ireland is fundamental to
lifelong learning, rather than a separate set of provisions that precedes it.

. Despite this, there is as yet little evidence of a more fundamental rethinking of this
distinct role of formal educational settings which there should be to meet the challenge

posed by lifelong and life-wide learning.

Some of the Key National LLL Policy
Developments

Since Lisbon 2000

+ Publication of the White Paper on Adult Education Learning for Life (2000)
« Report of the Taskforce on Lifelang Learning (2002)
+ Institution of the National Qualifications Framewark (2003)

+ Establishment of the National Office for Equity of Access to Higher Education
(2003}

» Qireachtas Joint Committee on Education and Science Report in Adult Literacy
(2006}

« Social Partnership Agresments (Towards 2016)

» National Development Plan NDP (2007-2013) Transforming lreland- A Better
Quality of Life for All

ion of Tomorrow's Skills: Towards a National Skills

lop and
Strategy (2007)

Influence of Conceptualisations and Drivers
on LLL Policy and Practice

+ Addressing Social and Educational Inequality: Access and
Widening Participation - The needs of marginalized groups
are to be addressed explicitly and the role of community
education providers in the field of adult education is to be
strengthened - acknowledgement of the importance of the
community sector (predominantly through non-formal routes)
in capacity building of disadvantaged communities.

+ Active Citizenship/Social Inclusion/Personal and Community
Development Dimensions - core themes are highlighted,
namely, that lifelong learning should embrace personal,
cultural and social goals as well as economic ones and be
seen as promoting collective as well as personal
advancement.

National Report on Lifelong Learning in
Ireland Maunsell, Downes and McLoughlin
(2008)

+ European Commission 6th
Framewark Research
Programme: Towards a
Lifelong Learning Society
in Europe: The
Contribution of the
Education System
(LLL2010)
wiww.LLL2010.tlu.ee

‘The contribution of the
education system to the
process of making lifelong
learning a reality for all
and its role as a potential
agent for social
integration within Europe'.




DR. JIM MURRAY (National Qualifications Authority of Ireland):

How the NFQ contributes to realising lifelong learning objectives

Speaking on the National Framework of Qualifications (NFQ), Jim remarked that the designation of the
NFQ as a national framework is a real concept. The ownership of the framework does not lie with the
National Qualifications Authority or with any other bodies. It is an instrument designed to help all
learners map out their individual learning pathways throughout their lives, and to aid education
providers in designing programmes that are accessible and allow for progression amongst a diverse
learner community. The topic of lifelong learning is broad, and higher education institutions are in a
position to set out their own visions for lifelong learning in the context of their particular missions.

There is an opportunity for higher education institutions to engage creatively with the topics of lifelong
learning, but there will also be a number of stumbling blocks to overcome, particularly in relation to
developing progression routes and using the different award-types of the NFQ. In doing this the major
challenge will be to look beyond narrow institutional concerns, and to seek to contribute to national
lifelong learning needs in a collaborative manner.

The NFQ can play a very significant role assisting in this work. The Framework maps our existing
education and training awards system. The concept of minor, special purpose or supplemental awards
can be further developed and interpreted as a mechanism to offer a wide range of learning
opportunities, whether these relate to professional development or adult education. The NFQ envisages
a system of automatic progression routes, which are not all in place at the moment. The different
sectors of the education and training system, including the university sector, will need to challenge
each other to resolve why progression routes are not operating fully, and work specifically to create a
common currency of learning outcomes which can facilitate these routes. Traditionally, curriculum has
been the driving force behind teaching and learning: to engage with learning outcomes, we need to
also engage with curriculum, linking both of these concepts. The necessary move to learning
outcomes, will also require a broader community of academics to engage with the topic of learning
outcomes at a national level, but also across and within disciplines.

TONY DONOHOE Irish Business and Employers Confederation (IBEC):
Lifelong learning and labour-market activation

Tony commented on the changed context in which the network is discussing lifelong learning: a
changed economic perspective has put activation at the top of the political agenda and the education
sector needs to develop a flexible supply response to labour-market opportunities. Enhanced links
between business and education will be key to delivering learning and producing graduates that can
contribute to economic growth areas. He described the IBEC Gradlink pilot scheme'® as an example of
the type of programme that is required to keep graduates connected to employment opportunities. He
suggested that government should introduce a scaled-up national graduate work placement scheme
which is accredited and underpinned by the architecture of the NFQ.

16 For further information on the IBEC Gradlink scheme please see: www.ibec.ie/gradlink (Accessed 24 August 2011)

16



Tony Donoghue’s Presentation Slides:

Employment & Skills Outlook

e

IBEC

Pharma, medical devices, ICT services, globally traded services,
environmental industries expected to hold up.

Particular pressures on construction, print and packaging, primary
food, retail, local services, traditional manufacturing, financial
services, tourism & leisure

Multinationals
- Consolidating, repositioning and evaluating global aperations.
- Success will be measured by job creation and job retention

Indigenous enterprises
Strategic management skills and experience are essential.

- Niche sectors will perform strongly (life sciences, software,
environmental goods & services,

May be an increased interest in start-ups

The need for upgrading skills has not changed - industries still
moving on samé paths, though maybe not as quickly

s

~ Basic skills

- literacy, using numbers, using technology, digital
skills

» People-related skills
- communication, interpersonal, team working,
customer-service skills, languages
» Conceptual & organisational skills
- Learning-to learn, collecting & organising
information, probhlem -solving, planning &
organising, learning-to-learn skills, innovation &
creativity, systems thinking

e —

Science/Technology, Engineering & Mathematics

e ||

+ Demand for certain high-skilled and ‘experienced’
people exists even in a less buoyant labour market

+ There is and will be significant future demand for a
wide range of STEM occupations - drivers of economic
growth

« From an enterprise perspective, ‘education and skills'
is a key part of Ireland's enterprise value proposition
to foreign direct investors

+ High level mathematical skills are required in several
key occupations in both manufacturing and services

+ Engineering skills critical

Arts, Humanities, Business and Social

Sciences

s

» Underpin sectors such as finance, business, legal,
communications, cultural, tourist & education &
social services

» Knowledge of foreign languages & understanding
of world cultures can be an asset to any exporting
enterprise

» Understanding of consumer and natural behaviours
» Hybrid and Blended Skills

# Linking with the Natural Sciences

» Entrepreneurship

—— s

Key areas for discussion

IBEC

e

» Accredited National Graduate Internship Scheme

» Systematic and coordinated interaction between
business and education

» Need for continuous alignment of education with
skills needs

# Business involvement in development and
revision of course curricula

# Using the Framework to stimulate cross-
disciplinary work

» Stimulate creativity, innovation and
entrepreneurship
- project work
- problem and inquiry based learning

Key areas for discussion - upskilling/reskillin

s

= Timing of course delivery

# Introduction of modularisation, distance learning
and CPD programmes

» Modules that require specific learning (e.g.
software engineers that require entrepreneurial
skills)

» Availability of part-time and evening learning
» Recognition of Prior Learning

N |
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DECLAN COURELL (St. Angela’s College, Sligo):

Lifelong learning and continuing professional development

Declan spoke with reference to Kelly (2003)'7, and what she says about the lifelong learning landscape
i.e. that students no longer exclusively study full-time or are solely focused on education; lifelong
learning is not necessarily based in a particular location at a particular time and that flexible and
modular approaches are necessary; and it is recognised that learners themselves bring knowledge and
competencies to education and training. He discussed the factors - political, economic social,
technological, environmental and legal - influencing lifelong learning policies and practices within
institutions, with particular reference to the experience of St. Angela’s College.

s

St Angela's ollge,Sigo

Dr. Diana K. Kelly (2003): Lifelong Learning: A New
Learning Paradigm. In: NITL News: National Institute
of Transport and Logistics, Spring, 2003 DIT

This paradigm recognises that today’s higher education
students are rarely full-time students who are completely
focused only on education.

Both younger students and adults are now more likely to have
blended life patterns and multiple life roles. They must fit education
into their busy lives, and higher education must be structured to
facilitate this.

A

Coldin Son gl

Second, this model uses an andragogical approach to learning and
teaching {Knowles, 1984) to encourage learners to become more self-
directed in their learning.

This is an approach which is quite different from traditional pedagogical
approaches in which the teacher is in the role of “expert,” lacturing to students
who are assumed to have little or no prier knowledge of the subject. Constructivist
learning methods, including Experiential Learning and Problem Based Learning,
form the foundation for an andragogical approach to curriculum design and the
learning and teaching process.

Third, a traditional model of higher education is classroom based, and a
Lifelong Learning Model is "anytime - anywh ," based on

lacations and multiple modes of learning which conveniently meet the
needs and learning preferences of potential students.

Online learning, face-to face learning, individual tutorial sessions, work-based
learning, self-paced learning, computer-based learning, and combinations of these
are used to provide a variety of modes which enhance learning.

- wwew stangelas. nuigatway. ie

A
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Fourth, this model acknowledges a variety of skills and
competencies that learners bring, in addition to the traditional
formal qualifications earned upon completion of secondary school.

Assessment of Prior (Experiential) Learning takes into account the life
experiences and other educational experiences that are valuable to the
background of incoming learners.

Fifth, the Lifelong Learning Model recognises that each person has
individual learning goals and needs, and offers ways for the
learner to design a course or programme to suit these needs.

A traditional institution has a more highly structured approach in which
learners must complete the course or programme without any choices or
areas which may be emphasised.

s

Sty

Sixth, the Lifelong Learning Model is flexible, with a dul
approach and year-round scheduling so that. entry to a course or
ible at many points throughout the year.

Multiple options for scheduling, location, and modes of learning are
provided for greater flexibility. This is very different from the traditional
maodel in which there is typically one entry point in September, and often
one timetable and location for the course.

Finally the Lifelong Learning Model provides services ded by
adults, including career and academic advisement prior to
enrolmenl. assistance with financing education, assistance with
e and t portation, opportunities to brush up on
academic skllls as necdad prior to the course, and learning

Political Factors

= Funding Student Assistance Fund

= Small colleges - students disadvantage

»  Academics Staff willingness to be flexible and to engage in e-
learning

« APL and APEL

+ “World has become a small place” - Competition from larger
institutions that can have "loss leaders”

Economic factors

* Free fees Undergraduate programmes — not postgraduate

» Student Welfare Issues

= No "tax relief” for standalone modules

= Flexible payment methods

* Reduction in funding for professional development of 'Civil Servants

= | Beparment name

7 Kelly, D. (2003) Lifelong Learning: A New Learning Paradigm. IN: NITL News: National Institute of Transport and Logistics, Spring, 2003, Dublin Institute

of Technology, Dublin.

pport while particip g in higt J ion.
Influences on Engagement Influences on Engagement
with Lifelong Learning with Lifelong Learning

Social Factors

» Unemployment

* Retirement Age

= Gender

+ Learning Support

« Education background

Technological factors

+ Blended Learning - Authenticity
Broadband Availability

Students ICT competence

Tracking Students - MIS Move towards lifelong learning within
institutions and between institutions

= Tracking of APEL - Cashing in multiple APL

e e e




|
Environmental

»Geographical Position / Terrain
=Access - Disability

=Public Transport

Legal
=Disability Legislation

“Under the “Learning Paradigm,”the emphasis is on learning rather than instruction. Greater flexibility,
more individualisation (rather than institutionalisation), and a focus on learners and learning (rather than
teachers and teaching) are the main attributes of the Learning Paradigm’”.

Diana K. Kelly. Lifelong Learning: A New Learning Paradigm. In: NITL News: National Institute of
Transport and Logistics, Spring, 2003, DIT.




SEAMUS FOX (DUBLIN CITY UNIVERSITY):
Lifelong learning and distance education

Seamus began his presentation by outlining a range of technologies which are greatly improving the
quality and versatility of distance learning. Within the context of lifelong learning, the use of online
technologies means learning can be accessed by a large range of learners and be tailored to specific
needs. There has been an exponential growth in online programmes especially in North America and
Australia.

The same level of growth has not yet been seen in Ireland despite the quantifiable pent-up demand.
He posited that the main reason for this is that higher education funding mechanisms discriminate
against part-time learners, in general, and distance learners, in particular. Another reason, he argued, is
the institutional structure of Irish higher education. In terms of undergraduate study, Irish higher
education is currently focused primarily on the secondary school leaving cohort. Seamus detailed a
number of organisational and cultural changes which would be required to ensure Irish higher
education fully embraces lifelong learning.

Lifelong Learning DCU Technologies DCU
= Portmanteau Term et L
= Education and Training 3 Muimedia (Text, Vdeo, Audio, CBL)
= Education S Do el
= Educational Disadvantaged e
=» Personal inte rEStI’FDIk' CD"EgeS Online Technologies
= People with Disabilities b e GG
- Upskilling of workforce S S
< Three Key Technologles

= Mature Students/'Second Chance’ + Online Journal Databases

= Virtual Learning Environments
2 Synchronous Weh Conferencing
3__Online Administration

FIN ~24Feb2010 1 FIN -24Feb2010 2

Growth of Online

Education DCU Rhetoric DCU
= 'f;"mg:l:;:) colleges offering at least one fully online UG programmes 9 0 ECD {2 006}: Eq u |t\/ Of Acces 5 1 Life I ong
=+ Almost 600 colleges offering at least ane fully online PG programme Learn | n g
2  Almost 4m students taking at least one fully online course
e =2 HEA's $trategic Plangz 008): Flexibility,
P/T, Distance Learning
Reasons for Growth =
= Rising Cost of Higher Education + NatIOHa| ACCESS P!an (2 008): MatU !’e
2 Traditional HE Highly ("Corralled E ion")
2 Online/Distance Education StUde nts
3 pce < Smart Economy (2009): Flexible
< Workload/Credits i HIH
e — Learning for Upskilling
= Fits Adult Work/Family Commitments = =
FIN ~24Feb2010 i FIN -24Feb2010 4
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DCU

Population (15+) - 3,375, 399

Ireland

Population (Total) - 4,239,848
F/T Education Ceased - 2,850,333
No Third-level Qualification - 1,890,994
Upper 2ndry Highest - 803,498

Upper 2ndry (20 to 44) - 477,841

At University/3 Lavel - 349,596

Palicy Anomaly

Ybd b

(Source: €50 2006)

Who are they?
< Highest Upper Secondary (2006)

< Employers/Managers/Professionals - 22%

2+ Non-manual & Manual Workers - 63%
= Entrants Higher Education (2004}

Employers /M s /Professionals - 41%
<+ Non-manual & Manual Workers - 30%
Sources: CS0 2006 & O'Connell et al 2006

Government Funding of Students

on Level 8 Courses - Universities DCU
Core ‘RGAM’ | Pay Fees
Full/Time Y Y
Part/Time Y [FTE] N
Distance N N
Education

“Socialism for the rich, capitalism for the
_poor” G Vidal

FIN -24Feb2010 6

University Sector DCU Barriers DCU
Full Time U/G Part Time U/G Funding mect are undermining (rhetorical?) policy objective of
promoting lifelong learning.
2008;9 (P) 70’802 6'705 Exception - Labour Market Activisation Scheme
2007,"8 70,454 8.0 16 Other Barriers
=2 |Institutional structure of Irish Universities
= Incentive system
i R £,306 > &Eﬁélicismv:boutsfully online & reluctance to move/change face to face
maode
2005/6 66,834 8,742 < Academic cultures which adapt online T&L technologies to replicate/
support existing pedagogies, not to disrupt them
2004/5 65,300 9,727 2 Requires policy drivers
FIN ~24Feb2010 7 = FIN -24Feb2010 E
Cultural Change DCU Conclusions DCU

=> Status of Teaching

= Move of Full-time Staff to Academic
Manager role

=»Focus on Assessment & Quality
Assurance

2 Highly Trained ‘Adjunct’ Staff
= Incorporation of eLearning (Admin,
Library, etc as well as Teaching)

FIN ~24Feb2010 9

= Lifelong Learning - Portmanteau

=>Focus on ‘nearly readies’ & high-level
upskilling

= Online education highly appropriate for
these groups

= Need to (1) Change funding policies
and (2) Change culture of HEls

FIN -24Feb2010 10
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IRENE SHERIDAN (CORK INSTITUTE OF TECHNOLOGY):
Lifelong learning and the recognition of prior learning

Irene’s presentation was framed by the work completed by CIT and partner organisations'® in compiling
a practice focused RPL report in 2009' as part of the Education in Employment initiative. lrene’s
presentation offered an overview of the development of the concept of RPL and a representation of its
constituent parts, as well as the uses for RPL for progression, entry and granting an award, and
considerations for each use. The presentation detailed a range of considerations in using RPL for
workplace learners, for institutions and for stakeholders. She posited that the future direction of RPL will
be driven by changed economic circumstances and the return of many workplace-based learners to
some form of education. Irene gave special mention to the importance of data collection in RPL
processes, so that precedent and knowledge is accumulated.

>
& - e A STRATEGIC INNOVATION FUND PROJECT LED BY: ratitisd Tescneolasochta Choreal
Cork institute of Technology

Education in Employment Project

= Led by CIT: 2007 - 20010 Total value €5.2m

= 7 Institutes of Technology and 2 Universities

= Focused on making the third level institution
more relevant to the workplace learner in
partnership with the employer through:

OWork-based and Blended Learning
QRecognition of Prior Learning (including NQAI and
]

3
< K A STRAT BGIC INCWATION FUND PROJECT LED BY: rsziid Toscnaplalochts Chotc
C "- Cork institute of Technology
0
: '
' Learming Plan
0
Profile Entry Careor and : 1 Learning Pathway
Learning and Leaming Goals i [l agreed and
Experiance i f learning
B Module Selection H i L s
4 i Process .
i H

RPL Route
Investigation and

advicr and defevery

) Yesterday's Experience plus Today's Learning & Tomormow s Worker b3

i

Module Content I ]

001 A STRATEGIC INNOVATION FUND PROJECT LED BY: st Taicneolaiochta Choreal
il Cark intitute of Technalogy
Background to RPL

* Long tradition of Mature Student entry to third level based on review of
experience (RPL for entry)

* A number of EU projects contributed to developments in the Institute of
Technology Sector in mid-1990's

e Some partner Institutes of Technology involved in developing institute-
wide policy and practice from 1996

*  Aregional (Lionra) project on RPL in 2006

What it means
Useful definition: RPL - A process by which relevant learning which
has taken place prior to enrolment on a programme of study is
given a value

Notes:
Learning encompasses ALL learning - wherever and however gained - study, work, veluntary
experiences

It is impartant to note that the learning is recognised anly in the context of a programeme af
ik

The learning is given a value through an assessment process,
February 2010° 1 ihendan CIE Y — sl  UEER 3

HETAC|
ar i ities for Craft ) )
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Types of Learning

Formal, Non-formal and Informal

For RPL:
Certified: learning for which certification has been awarded through a Higher
Education Provider

Experiential: learning which has not previously been accredited or recognised, can
include workplace training activities as well as unintentional learning through
wark and life experiences

How RPL is generally used
Entry: The learner seeks to gain entry to a programme without the formal pre=-
requisite qualification.” In some cases learners can seek to be admitted to an
advanced stage of the programme.

Exemption: The learner seeks exemption from parts of a programme and will provide
evidence that the appropriate learning cutcomes have been mat.

Award: The learner seeks to have their prior learning recognised for a full award on
the framework.
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Main users of the RPL process

Target Groups:

Mature students returning to education

Employees with significant experiential learning

Those seeking to improve their existing qualification

Those seeking to retrain or change careers

Those in occupations requiring formal qualification

Levels:

Many applications for exemptions from stage 1 or 2 modules

at levels 6 or 7

Progression by craft workers to cognate disciplines at third

level, granting block exemptions from stage 1 modules

Applications for entry to level 9 Masters programmes

Wery few institutions have granted full awards based on RPL -
(PhD by Published Woarks)
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'® The partner organisations were: Athlone Institute of Technology,
Dublin Institute of Technology, Dundalk Institute of Technology,
Galway-Mayo Institute of Technology, Institute of Technology
Sligo, Letterkenny Institute of Technology, NUI Galway and
University College Cork.

19 Sheridan, I. and Linehan, M. (Ed) (2009), Recognition of Prior
Learning: Focus on Practice (Education in Employment, Cork: CIT, :
http://eine.ie/wp-content/uploads/2009/11/recognition-of-prior-
learning-a-focus-on-practice.pdf (Accessed 24 August 2011).
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Building Blocks of RPL The RPL Process for entry
Framework of Qualifications Applicant in con;ultation IWith Highe? o of
Modular Programmes Education provider completes a portfolio o
L ing O learning providing evidence of relevant
earting ulcomes learning and ability to complete the
Institute-wide Policy programme to which entry is sought
Robust quality assurance systems Usua”y an interview is held
Assessment methodologies - building capability Academic Assessor considers evidence and
and capacity makes judgement
Partnerships with Employers The process can be more or less formal
Bologna process and learner mobility depending on the system
Often this is not recorded as ‘RPL’ within
Systems
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CIT Cork institute of Technology S CIT Cork institute of Technology
The RPL Process for exemption Assessment and Validation Considerations
: . . 2 : If Learning i rtified...
Applicant in consultation with Higher tearad gorsnste ed
Education provider completes a portfolio of 0 Qrace oGty s
learning providing evidence of attainment If Learning is experiential...
of the learning outcomes of the module new' learning
Academic Mentor assists in the not prVIOI‘.JS'N awarded credits or grades
interpretation of the learning outcomes grades or '
Academic Assessor considers evidence and award Stagf pid "EF“
makes judgement d3a€55MENt capabllity.
validation and examination board and records
Results of the assessment process entered Limit Attainable Credits for RPL
into Quality Assurance and Records -
processes Implications for classification of award
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Other Considerations Various Stakeholders
Cost to learner Government and NQAI, Awards Councils
Certified or experiential etc
Full-time or part-time (does FT become PT?) T ) X
Resource implications within the institution Policy, funding mechanisms
Mentoring Higher Education Providers
:;:ls:;:;::“;npa" per-partiolio Support for learners, assessment capability,
i 3 robust quality assurance methods
Timelines in the process
Apply prior to semester start? Em p|0yer5
Portfolio preparation time Support and understanding of the process
Assessment time - timing of validation boards and
response to student Learners
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Barriers to RPL Future Directions for RPL
Costs Collaborative approach to development of policy
Time involved in portfolio preparation and and practice has yielded benefits
assessment Broader knowledge and understanding will
Inflexibility of students records systems increase demand and alleviate fears
Agadem:c language and jargon Changing economic circumstances will see
Mistrust Enablers of RPL increased numbers of experienced workers
returning to education on a full or part time basis
) ) Higher Education providers will need to improve
Informed Policy and practice engagement with workplaces and workplace
Institutional capability and capacity learners
Identifiable points of contact Improved visibility and data collection will yield a
Visibly robust QA systems better understanding of resource requirements
T A3 A
ane-tmproved-Oh
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